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Webinar 2: Handout 1  

Guidance on the content and design of teacher’s guides 
 

Teacher’s guides should be designed with the end user in mind. Readability and accessibility of content 
are key.  
 
Level of scaffolding or scripting 
 
One important consideration when developing teacher’s guides is the amount and type of scaffolding, or 
scripting, included in the guide. The level of scripting will vary depending on several factors. These 
include teacher needs and preferences, time available to develop scripts, and previous experience and 
research regarding the effectiveness of scripting for a given population of teachers, program and 
context.  
 
A recent study titled Effectiveness of Teachers’ Guides in the Global South: Scripting, Learning Outcomes, 
and Classroom by Piper, B., Mejia, J., Sitabkhan, Y. & Betts, K. (2018) reviewed teacher’s guides from 19 
EGR programs in 13 countries and found wide variation in the amount of scripting. The study including 
reviewing the level of scripting of the teacher’s guides, observing teachers’ classroom practices and 
analyzing student outcomes. The study found that the quality of instruction was higher when teacher’s 
guides were simple to use, had easy-to-follow instructions and when the instructional method was 
consistent. Scripted lesson plans that provided verbatim text for the teacher to read were found to be 
less effective than more simplified lessons that provided guidance on what to do and say. 

In other words, detailed word-for-word instructions do not necessarily result in more effective 
instruction. This is because dense text may be difficult for teachers to read if they are not fluent in the 
language. It may also be difficult for a teacher to read fluidly and naturally when standing in front of a 
classroom of students if they are reading sentences that may not be “in their own voice.” In addition, 
the more detailed the scripting, the longer (and heavier) a teacher’s guide becomes, which will increase 
the cost, as well as how easily teachers are able to hold it throughout lesson delivery. The authors 
provide a set of recommendations on teacher guide structure, content and  
 
Source: Piper, B., Sitabkhan, Y., Mejía, J., and Betts, K. (2018). Effectiveness of Teachers’ Guides in the 

Global South: Scripting, Learning Outcomes, and Classroom Utilization. RTI Press Publication No. OP-

0053-1805. Research Triangle Park, NC: RTI Press. https://doi.org/10.3768/rtipress.2018.op.0053.1805 

See a summary of the report in: Mejia, J., Sitabkhan, Y., & Piper, B. (2018). How scripted is too scripted? 
A mixed-methods analysis of teachers’ guides. Presentation at the annual conference of Comparative 
International Education Society (CIES). Mexico City, Mexico. Available at 
http://shared.rti.org/content/how-scripted-too-scripted-mixed-methods-analysis-literacy-teachers-
guides-cies-2018.    

 

 

 

 

 

EGR Program Design and Implementation: Best Practices and Resources for Success 

 

http://shared.rti.org/content/how-scripted-too-scripted-mixed-methods-analysis-literacy-teachers-guides-cies-2018
http://shared.rti.org/content/how-scripted-too-scripted-mixed-methods-analysis-literacy-teachers-guides-cies-2018
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Recommendations on Teacher Guide content and design:  
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While existing research does not pinpoint a precise amount or level of scripting due to differences in 
teacher needs, contexts and languages, experience and emerging research on early grade reading 
programs indicates that densely scripted teacher’s guides are not preferable, for the reasons described 
above—they become too long and difficult for teachers to read.  

Potentially effective alternatives to verbatim lesson plan scripting include:  

• Icons to indicate what teachers and students should be doing (see Nigeria RARA and Nigeria 
RANA examples below) 

• Abbreviated, bulleted instructions a teacher should take to implement the lesson or conduct an 
activity 

• An example “script” that illustrates what a teacher could say when teaching a particular skill or 
implementing a specific activity, included in an annex for reference.  

 
Development of a teacher’s guide should also take into consideration the following:  

• Design should allow teacher to easily read lesson plan instructions 

• Visual cues can be used to indicate different components of lesson, instructions, etc.  

• Binding should allow teacher to easily flip pages and hold book  

• Physical specifications of the guide should allow teacher to have one hand free to use for 
writing on the board 

• Book size and weight should be appropriate (consider how long teacher will need to hold it 
with one hand during lesson delivery)   
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Example 1: Highly scripted lesson plan – Kenya PRIMR 
 

• The lesson plan includes text teachers can read verbatim (in bold) 

• Italicized text indicates what teachers should do 

• Lesson also indicates what students (learners) should be doing 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: Bulat, J., Dubeck, M., Green, P., Harden, K., Henny, C., Mattos, M., Pflepsen, A., Robledo, A., and 

Sitabkhan, Y. (2017). What We Have Learned in the Past Decade: RTI’s Approach to Early Grade Literacy 

Instruction. RTI Press Publication No. OP-0039-1702. Research Triangle Park, NC: RTI Press.  
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Example 2: Guided lesson plan – Nigeria Reading and Access Research Activity (RARA) 
 

• Guidance on how to facilitate each lesson was provided in 3 facing-page spreads, for a total of 6 
pages per lesson. These are pages 1-2.  

• Teachers were provided with step-by-step instructions on how to teach specific skills and 
activities, not a verbatim script.  

• Icons were further used to guide teachers through the “I do, We do, and You do” approach.  

 
The guidance to the teachers is as follows for the story read aloud activity:  
 

• Open to page [ ] of the story Read Aloud book. (I do)  

• Read the title of the story. Show the picture if one is available. Ask the pupils to predict 
what they think might happen in today’s reading. (I do)  

• Teach two vocabulary words with pupil-friendly definitions: [ ]. Say the words and teach 
them using actions or pictures. (I do)  

• Tell the pupils to listen for those words as you read the story and to give a “thumbs up” 
when they hear a vocabulary word. (We do)  

• Read the story in an engaging manner. (I do)  

• Ask the children to think about their predictions. (We do) 

• Ask the pupils the questions about the story you read from the story Read Aloud book. (We 
do) 
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Example 3: Mixed levels of scripting – Nigeria Reading and Numeracy Activity (RANA) 
 

• Various levels of scripting are available within the teacher’s guide to meet different teachers’ 
needs. The far-right column includes extensive scripting. The middle column provides a 
summary of the steps: For example: 1) Write the proverb; 2) Read the proverb; and 3) Discuss 
the proverb.  

• The varying levels of scripting are helpful for teachers who may have different literacy levels. 
They also may be helpful for teachers who have already internalized the lesson structure and do 
not need to read it fully every time.  

• The icons help provide teachers with quick reminders about each step. For example, an icon of a 
teacher at the board with students typically means chorus reading. An icon of a book and a 
pencil means that students are writing in their books. 

 

 
 
 


