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INTRODUCTION 

The resources contained in this annotated bibliography include information about how countries and local 

districts around the world are adapting social-emotional learning (SEL) and soft skills content to emergency 

remote learning, from pre-primary to higher education. Many of the resources that currently exist are 

conceptual, theoretical, and/or provide recommendations for what can be done, rather than provide in-

depth analysis and empirical data about what has been done or assess its effectiveness. Nine sources were 

analyzed in this annotated bibliography, including empirical studies, reports, and blogs. The resources in this 

bibliography may be helpful for program design, implementation, and monitoring and evaluation. 

This annotated bibliography supports USAID’s Best Practices on Effective SEL/Soft Skills Interventions in 

Distance Learning. Many of the existing resources that specifically relate to SEL programming during 

COVID-19 are recommendations or examples of programs that have adapted SEL to distance learning 

modalities. This annotated bibliography is complementary in that it provides resources specific to COVID-

19 that have implications for SEL interventions, while the Best Practices paper offers SEL interventions that 

can be delivered at a distance. For more information and resources on SEL, soft skills, and learning at a 

distance, view USAID’s SEL and Soft Skills Toolkit page.  

ANNOTATED BIBLIOGRAPHY 

BOOST, E., JONES, N., AND KWAUK, C. (2020). GIRLS EDUCATION CHALLENGE GUIDANCE 

NOTE: LIFE SKILLS FOR ADOLESCENT GIRLS IN THE COVID-19 PANDEMIC. GIRLS EDUCATION 

CHALLENGE, GENDER & ADOLESCENCE: GLOBAL EVIDENCE (GAGE), & BROOKINGS CENTER 

FOR UNIVERSAL EDUCATION.  

This brief offers guidance for how to align the design, delivery, monitoring, and evaluation of life skills 

programs for adolescent girls. The resource is inclusive of secondary education and youth soft skills. It 

includes a life skills framework that has been adapted to meet the unique challenges of COVID-19. The life 

skills framework provides an approach to design and measurement of programs aimed at the development 

of adolescent girls’ life skills. The brief builds upon research conducted by Gender & Adolescence: Global 

Evidence (GAGE) with adolescent girls in low and middle-income contexts in April-May 2020 that showed 

that girls want contextually relevant information on how to prevent the virus and services that will support 

them through the global pandemic. The brief also includes illustrative case studies. An example includes 

Supporting Adolescent Girls’ Education (SAGE) in Zimbabwe, which sent text, audio, and visual messages, 

well-being tips, and information to girls in the program. Another case study in Kenya highlighted a program 

that provided parents of girls with disabilities a resource pack of information on COVID-related health and 

other life skills topics. The life skills framework and the case studies may be helpful for design and 

monitoring and evaluation.  
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https://www.edu-links.org/resources/best-practices-effective-selsoft-skills-interventions-distance-learning
https://www.edu-links.org/resources/best-practices-effective-selsoft-skills-interventions-distance-learning
https://www.edu-links.org/resources/social-and-emotional-learning-and-soft-skills
https://dfid-gec-api.s3.amazonaws.com/production/assets/51/GEC_Guidance_Note_Life_Skills_and_COVID-19_July_2020.pdf
https://dfid-gec-api.s3.amazonaws.com/production/assets/51/GEC_Guidance_Note_Life_Skills_and_COVID-19_July_2020.pdf
https://www.gage.odi.org/
https://www.gage.odi.org/
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BOZKURT, A., ET AL. (2020). A GLOBAL OUTLOOK TO THE INTERRUPTION OF EDUCATION DUE 

TO COVID-19 PANDEMIC: NAVIGATING IN A TIME OF UNCERTAINTY AND CRISIS. ASIAN 

JOURNAL OF DISTANCE EDUCATION, 15(1), 1-126.  

This resource provides a collective case study of 31 countries’ adaptations to providing primary, secondary, 

and higher education during COVID-19, and provides information about country-based evaluation, 

recommendations, and lessons learned. The study includes countries in Asia (e.g. China, India, Japan), Africa 

(e.g. Algeria, Ghana, Kenya), Europe (e.g. France, Greece, Romania), Australia, North America (United 

States and Canada), and South America (e.g. Argentina, Brazil, Mexico). This case study discusses soft skills 

and the pedagogy of care and empathy for each country studied, which has implications for SEL. The 

authors posit that soft skills and digital competencies are essential for implementing distance education. 

Particularly, they argue that although many resources about COVID-19 highlight and discuss investing in 

digital technologies (e.g., Internet), soft technologies (e.g. competencies and skills) are equally important to 

effective learning at a distance. The recommendations for each country might be useful for thinking about 

design and implementation, while the country-based evaluation may be useful for monitoring and evaluation.  

ECONOMIC COMMISSION FOR LATIN AMERICA AND THE CARIBBEAN (ECLAC), REGIONAL 

BUREAU FOR EDUCATION IN LATIN AMERICA AND THE CARIBBEAN OF THE UNITED NATIONS 

EDUCATIONAL, SCIENTIFIC AND CULTURAL ORGANIZATION (OREALC/UNESCO SANTIAGO) 

(2020). EDUCATION IN THE TIME OF COVID-19. ECLAC-UNESCO.  

This report provides information on a wide range of topics about the effects of COVID-19 on primary and 

secondary education in Latin American and the Caribbean. Topics include the need to tailor assessment 

methods, the impact of distance learning on the curriculum, and continuing education online. The report 

also offers an overview of how countries are adapting SEL practices and strategies. There is an example of 

how Chile’s Ministry of Education developed a series of social-emotional support mechanisms, such as 

providing teachers with guidelines for social-emotional well-being. Teachers also received a journal for 

reflecting on their own SEL to share and model SEL for students. In another example where access to 

technology is limited, Cuba created and distributed four different pamphlets on social-emotional learning 

during the global pandemic. This report also includes considerations for equity and inclusion, such as 

contextualizing distance learning efforts and focusing on the most vulnerable populations.  

IIPINGE, S. M., BATHOLMEUS, P. N., AND POP, C. (2020). USING SIMULATIONS TO IMPROVE SKILLS 

NEEDED FOR WORK-INTEGRATED LEARNING BEFORE AND DURING COVID-19 IN NAMIBIA. 

INTERNATIONAL JOURNAL OF WORK-INTEGRATED LEARNING, 21(5), 531. 

This quantitative study examines 185 Namibian higher education learners’ experiences in a work-integrated 

learning (WIL) readiness skills development simulation, before and during the COVID-19 pandemic. WIL 

simulations build on learners’ soft skills, particularly teamwork, problem-solving, time management, and 

decision-making. Using questionnaire data that asked learners to rate their view on the extent to which the 

WIL program helped them to develop certain soft skills, the authors found that the mean scores for 

learners who participated in person pre-COVID were higher than those who participated virtually during 

COVID. The only skill that was developed more during the online version of the simulation was resilience. 

The authors argue that greater attention must be paid to measuring skills like accountability, time 

management, and willingness to learn in online environments. Learners who participated in the study 

suggested that programs should also include opportunities to build on the following skills: research and 

analysis, social communication and interaction, emotional intelligence, discipline, and cultural orientation. 

Although the study did not provide detail about the curriculum or pedagogical strategies, it offers insights 

that may be helpful for design, implementation, and monitoring and evaluation.  

https://asianjde.org/ojs/index.php/AsianJDE/article/view/462
https://asianjde.org/ojs/index.php/AsianJDE/article/view/462
https://repositorio.cepal.org/bitstream/handle/11362/45905/1/S2000509_en.pdf
https://www.ijwil.org/files/IJWIL_21_5_531_543.pdf
https://www.ijwil.org/files/IJWIL_21_5_531_543.pdf
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RANDOLPH, E., NORMAN, J., TIEBENDA, J., AND JUKES, M. (2020 MAY 19). CO-CREATION OF 

TEACHING ACTIVITIES DURING COVID-19. RTI INTERNATIONAL.  

This blog post shares strategies from Tusome Pamoja, a five-year early grade reading program in Tanzania, 

and offers approaches to help teachers co-create social classrooms. The authors suggest that through social 

classrooms, learners have opportunities to express themselves and their opinions, work with others, and 

inquire about their learning. The authors found that through the process of co-creating social classrooms, 

teachers realized the broader meaning of safety: keeping learners safe from bullying or harsh punishment, 

and allowing learners to express themselves without fear of shame. The blog discusses how Tusome 

Pamoja was adapted virtually using WhatsApp messaging and Cell-Ed to provide support for teachers 

remotely during COVID-19. This resource could be helpful for program design, contextualization, and 

implementation. 

REIMERS, F., SCHLEICHER, A., SAAVEDRA, J., AND TUOMINEN, S. (2020). SUPPORTING THE 

CONTINUATION OF TEACHING AND LEARNING DURING THE COVID-19 PANDEMIC. OECD, 

1(1), 1-38.  

This tool includes an annotated list of resources for online learning during the COVID-19 pandemic for 

primary and secondary education. The resources are intended for learners, parents, and teachers, and the 

annotated selection of resources supports governments in assessing ways to educate learners during 

COVID-19. Resources were compiled from a March 2020 survey, with responses from 333 education 

stakeholders in 99 countries. Online resources include categories for interpersonal group skills, 

intrapersonal skills, and leadership. The authors used a taxonomy from an empirical literature review on 

competencies needed for work and life published by the National Research Council. The list includes 72 

curriculum resources (e.g., lessons, videos, modules), 21 professional development resources to support 

teachers and parents to teach remotely, and 20 teaching and learning tools. The authors offered resources 

to help those collaborating across institutions and countries to support learners amid COVID-19. 

RIGHT TO PLAY (2020). PLAY @ HOME: GAMES FOR HEALTH AND WELLBEING DURING THE 

COVID-19 OUTBREAK.  

This tool uses Right to Play’s framework of life skills (that support psychosocial well-being) to offer a 

collection of games that can be easily adapted to meet the needs of learners in various contexts in early 

childhood, primary, and secondary school levels. The games build on key social and emotional skills, 

including self-awareness, relationship-building, teamwork, communication, goal setting, and empathy. The 

activities detailed in the tool include games for learners to play independently, amongst themselves, and 

with parents/caregivers. There are discussion questions and resources for parents/caregivers. Each activity 

has three components: a health and psychosocial wellbeing topic, a key message or skill, and discussion 

questions for learners to reflect on after playing the game. There are also games that are specific to 

maintaining physical health during COVID-19 with themes including physical health and hygiene, physical 

activity, social distancing, and nutrition. The games outlined in the tool may be helpful for program design. 

SAVE THE CHILDREN (2020). SEL DISTANCE LEARNING ACTIVITY PACK.  

This activity pack is intended to support distance SEL. Activities are specified for three age groups: 4-6, 7-

11, and 12-15. The activities are adapted from existing, vetted Save the Children packages that have been 

shifted to ensure effective usage in various distance modalities, such as radio and audio broadcasts. The 

resource pack also includes general monitoring and evaluation guidance. The authors suggest asking for 

feedback from caregivers, including observation data about their children’s engagement with the tools, as an 

essential component of monitoring and evaluation. The authors also suggest focusing on learner 

https://shared.rti.org/content/co-creation-teaching-activities-during-covid-19
https://shared.rti.org/content/co-creation-teaching-activities-during-covid-19
https://www.oecd.org/education/Supporting-the-continuation-of-teaching-and-learning-during-the-COVID-19-pandemic.pdf
https://www.oecd.org/education/Supporting-the-continuation-of-teaching-and-learning-during-the-COVID-19-pandemic.pdf
https://inee.org/system/files/resources/Play%20%40%20Home_Covid-19_Games_Packet.pdf
https://inee.org/system/files/resources/Play%20%40%20Home_Covid-19_Games_Packet.pdf
https://resourcecentre.savethechildren.net/node/17890/pdf/sel_distance_learning_resource_pack.pdf
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engagement, rather than learning and well-being outcomes or changes over time. At the end of the 

resource, there is a checklist for contextualizing the materials in four major areas: music and sound effects, 

characters, language, and examples. This may be helpful for both program design and monitoring and 

evaluation. 

WARREN, H., AND WAGNER, E. (2020). SAVE OUR EDUCATION: PROTECT EVERY CHILD’S RIGHT 

TO LEARN IN THE COVID-19 RESPONSE AND RECOVERY. SAVE THE CHILDREN.  

This report provides information about how multiple countries (e.g. Venezuela, Malawi, Bangladesh), are 

responding to primary and secondary education amid COVID-19. The report shares examples of distance 

learning programs and efforts. For example, in Rwanda, Save the Children is working with NGO Umuhuza 

to design a magazine that includes African children’s stories, games, and books by local authors. The report 

also details initiatives to support the social and emotional well-being of families and children, such as a SEL 

radio series in Uganda called HEART (Healing and Education through the Arts). The report ends with 

recommendations and key principles for safe return to school. The examples may be helpful for program 

design and implementation. 

 

This bibliography was authored by Cierra Kaler-Jones.  

https://resourcecentre.savethechildren.net/node/17871/pdf/save_our_education_0.pdf
https://resourcecentre.savethechildren.net/node/17871/pdf/save_our_education_0.pdf
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APPENDIX  

SEARCH CRITERIA AND FINAL SELECTION 

Step Number Actions 

Step 1 Identified search terms: COVID-19, COVID, pandemic, global pandemic, social-
emotional learning, well-being, socioemotional wellbeing, SEL, social-emotional 
skills, soft skills, life skills, social and emotional skills. 

Step 2 Conducted a formal search for the search terms outlined in Step 1 using 

Educational Resources Information Center (ERIC), the University of Maryland 

Library database, EBSCOhost, and Google Scholar.  

Step 3 Mined SEL at a Distance paper and USAID Education Links for additional 

resources. This yielded resources from Save the Children, UNESCO, UNICEF, and 

RTI International. The aforementioned organizational websites were searched for 

additional resources related to COVID-19 and SEL.  

Step 4 Resources from Steps 2-3 were scanned for the following criteria: 1) COVID-19–

specific programming; 2) SEL, soft skills, or life skills content and/or implications 

for SEL curriculum, pedagogy, or programming; 3) evidence of effectiveness (when 

possible); and 4) focus on countries where USAID works or international focus. 

Resources had to meet either criteria 1, 3 (if possible), and 4 or criteria 2, 3 (if 

possible), and 4. This significantly narrowed the number of sources to 42. 

Step 5 The 42 resources from Step 4 were downloaded, organized, read, and assessed for 

relevance. Sources that did not meet both the first two selection criteria—1) 

COVID-19 specific programming or 2) SEL, soft skills or life skills content—did not 

advance to final inclusion. Other resources that were not relevant were also 

excluded. Examples included resources that only included recommendations 

without programmatic or empirical references and articles that discussed distance 

learning without a focus on SEL, soft skills, or life skills. This narrowed the 

resources to 16.  

Step 6  After resources met all of the selection criteria, they were put up against a quality 

framework, which consisted of measures including peer-reviewed or published by 

a reputable organization (if peer-reviewed, was it reliable and valid?), provided an 

example of an existing program or toolkit, or provided references and links to 

other credited sources. This narrowed the number of sources to nine, which were 

summarized and evaluated.  
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