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1) How do you distinguish between SEL and Mental Health 
interventions and distinguish between what the needs are among 
children, so we are offering appropriate level of interventions? 
Social and emotional learning is about teaching particular competencies using evidence-based pedagogy 
(e.g. the science of education and learning). Social and emotional skills or competencies can be practiced, 
reinforced, and built over time. Social and emotional programming can be delivered to the whole school 
without needing to screen or ‘diagnose’ learners. They are beneficial programs for every child or young 
person.  Social and emotional programming can protect against poor mental health, but it is not curative 
or therapeutic for individual children or youth with mental health struggles. This blog post provides 
helpful examples of how social and emotional learning can support positive mental health and wellbeing, 
particularly in educational settings.  

Mental health is a broader umbrella - it encompasses social, emotional, and psychological health. Poor 
mental health can manifest as a clinical illness. Learners who struggle with mental health will be a smaller 
subset of the learner population and they will need referral and support/treatment from a skilled mental 
health professional. The INEE PSS-SEL Guidance Note (pg 18-20) uses the psychosocial support pyramid 
to explain when/how education programs play a role in supporting psychosocial wellbeing or mental 
health. Training educators to recognize when a learner may need specialized support is an important 
step in offering the appropriate level of interventions. 

The INEE PSS-SEL Background Paper (pg 15) further discusses how social and emotional learning (SEL) 
and mental health overlap and where they diverge in education in emergencies specifically.  

   

 

https://youtu.be/HKFFNUG5eyM
https://www.cfchildren.org/blog/2015/01/promoting-mental-health-through-sel/
https://inee.org/system/files/resources/INEE_Guidance_Note_on_Psychosocial_Support_ENG_v2.pdf
https://inee.org/resources/inee-background-paper-psychosocial-support-and-social-emotional-learning-children-youth


2) Can your SEL programmes be delivered by "non-specialists"? i.e. 
classroom teachers instead of trained psychologists? 
Absolutely! Social and emotional learning programs are intended to be delivered by educators, formal or 
informal. They are not the same as mental health programming. Here are two examples:  

Mary Beth Wilson, Chemonics International: The Injaz program, and many other SEL programs, 
are delivered by “non-specialists,” as you term them. The Injaz psychosocial support (PSS) program in 
northeast Syria is shared with the children by teachers and local partner staff who have been trained in 
the fundamentals of SEL and the Injaz approach and activities. We do believe it is important to highlight 
that our training approach is highly experiential in nature, as we believe is the case for many SEL 
programs. We have found that it is vital for those involved in the program, from trainer of trainers 
(TOT), to teachers, to local partner staff, etc. to have not only an intellectual understanding and 
appreciation for SEL, but also a personal understanding of SEL in their own lives. Therefore, our training 
includes a great deal of self-reflection and experiential modules that ask those participating to reassess 
the cultural norms they grew up with. By accessing their own memories and exploring how those 
experiences impacted their lives, participants gain a deeper understanding of and appreciation for the 
SEL materials, making them more effective at guiding the children. So, while the team are “non 
specialists,” they are trained and informed. 

Katherine Dutko, Catholic Relief Services: The SEL programming that CRS runs in Iraq is likewise 
delivered via classroom teachers.  These teachers are trained by CRS staff who are educators 
themselves, and who draw from their personal experience and understanding of SEL (as Mary Beth 
describes above) as well as their classroom experience in order to train the teachers on how to 
incorporate techniques in their teaching that promote the development of SEL skills in students. Many of 
these teachers had minimal prior formal exposure to the theoretical underpinnings of SEL or PSS, but 
are able to effectively implement SEL-based practices in their classrooms after this training.  

3) Are you aware of any programs that have targeted SEL approaches 
with AIDS orphans and children living with HIV/AIDS? 
Anjuli Shivshanker, USAID Office of Education: This is a great question since there are many 
learners structurally excluded from education services, including children and youth living with 
HIV/AIDS. In HIV/AIDS programming, you may see the terms “life skills”, “soft skills”, or “non-cognitive 
skills”. The YouthPower Community of Practice has a Toolkit focused on youth with HIV/AIDS, which 
includes some components of social and emotional support. Often existing HIV/AIDS programs that 
include social and emotional skills integrate these program components in working towards a prevention 
or risk mitigation goal. The PEPFAR-funded DREAMS program is one example of this. HIV/AIDS 
programming may also provide psychosocial support, which (as the above question describes) may also 
support some of the same goals as social and emotional learning. However, one of the strengths of 
social and emotional learning programming is that it benefits all learners, and often particularly benefits 
those who are marginalized. This website, hosted by the Harvard EASEL Lab, provides many different 
kinds of frameworks that you may want to review in order to choose one that best fits the needs of 
children and youth with HIV/AIDS, although they would need adaptation, not just culturally and 
contextually, but for the specific challenges that HIV/AIDS may pose for those affected. 

 



4) Would love to hear people's thoughts on how you conduct M&E for 
your SEL interventions? 
Interested in various mentions about observation tools that reflect the 
teachers' support for SEL in the classroom. 
Mary Beth Wilson, Chemonics International: The technical team for the Injaz project are based 
outside of Syria, which means that our M&E has always been conducted via a distance. We work very 
closely with community-based organizations situated in northeast Syria. They are responsible for 
collecting monitoring data and for conducting small pieces of research related to questions that arise 
stemming from the program implementation, new secondary sources, and from our own evaluation 
efforts. 

The main monitoring information we collect are: child trackers (using an online system that is accessible 
by all parts of the team),  access to video materials via the intranet App and access numbers, 
photographs and videos of activities, content on WhatsApp groups for trainers and for children, and 
weekly and quarterly reporting on sessions conducted by our local partners. Additionally, our 
Berlin-based team is in almost daily contact with our local partners providing support, be that trainings, 
feedback, new materials, or a supportive ear  and our field monitors conduct random spot checks to 
verify the data that has come in. 

Our evaluation approach developed over time, as very often occurs for programs situated in conflict and 
crisis areas. Therefore, we developed a multi-pronged evaluation approach to meet the program where 
it was. This resulted in having to adopt different research approaches for the different research 
populations we work with: children in IDP camps and children in formal schools. In the IDP camps, we 
conducted interviews with children and their caregivers between the ages of 10 and 17, utilizing a survey 
that integrated multiple validated measurements of psychosocial wellbeing, along with our own 
questions. We looked at children’s self-esteem using the Rosenberg Self-Esteem Scale, anxiety using 
SCARED-5, and children’s hope for the future using the Children’s Hope Scale. Results between children 
with and without the programming were compared, with recognition of the limitations imposed by not 
having baseline data for comparison. 

In the formal schools, we were able to take a more experimental approach, as programming had not yet 
started there. We identified control and intervention schools and had planned to conduct an endline and 
baseline utilizing the same child and caregiver tools used in the formal camps, with the addition of 
including the Strengths and Difficulties Questionnaire (SDQ) and adding in key informant interviews with 
teachers and heads of school. The baseline data has helped inform SEL programming. Unfortunately, the 
endline data collection process has not been allowed to proceed due to COVID-19, but it is hoped that 
at a later date we will be able to gather endline data, which would help us better understand how the 
program is shifting children’s psychosocial wellbeing. 

Data was collected by a third-party organization with experience conducting quantitative data collection 
in the region. 

Reports for the evaluation research conducted in the IDP camps and the baseline data collection 
conducted in the formal schools are currently being finalized, and we hope to be able to share those 
reports more widely in the coming months, for example in Relief Web. 

Katherine Dutko, Catholic Relief Services: In terms of M&E for our teacher trainings, we have 
generally conducted in-person classroom observations to monitor the impact of the SEL trainings and 

 



the uptake in the classroom. Our project staff follow up on teachers’ implementation of these core SEL 
concepts by conducting classroom observations 3x/year with 16 predetermined observation questions 
designed to measure how consistently and well teachers are using the practices related to each of the 5 
SEL core competencies, as well as general best practices in classroom management, positive discipline, 
and student-centered teaching. We do also include some follow-up questions to provide more detail, 
especially when a teacher is underperforming in a certain domain. We really had to focus on the 
techniques we thought were most important - and observable - for creating a positive and supportive 
classroom environment. Some examples of questions in this tool are: 

1. Rate how well the students demonstrate respect for each other in the class (on a scale of 
perfectly - very well - well - poorly - not at all) 

2. Rate how well the teacher calls on or engages all students equally (shows no bias towards 
certain students) 

3. Rate how well the teacher gave students the opportunity to make decisions or solve problems 

We’ve also been measuring students’ perception of how safe, protective, and good quality their learning 
environment is, to have a better sense of the ultimate outcome of this SEL work. This is done via a 
student survey that is also generally conducted in-person, with trained enumerators. 

5) Usually SEL is delivered by teachers, who have been trained. I 
haven’t heard of programs that have done otherwise. Does anyone 
know any? 
Mary Beth Wilson, Chemonics International: Injaz works with partner staff, some of whom were 
previously employed as civil service teachers, and now work as teachers for remedial education and PSS. 
Our SEL programming is delivered in formal (council-affiliated), non-formal (Self-Learning Program, SLP), 
and informal classrooms. With the transition to more distance learning, we are hoping to have our 
digital library reach children and caregivers in their home settings, primarily in formal and informal 
camps.  

Anjuli Shivshanker, USAID Office of Education: Some types of social and emotional learning 
programs, particularly play-based or experiential learning, are designed to be led by learners themselves 
or by caregivers or parents. We see this type of programmatic approach most often in early childhood 
education (for example, see this manual describing play-based learning activities for social and emotional 
development in Mexico), but it has relevance for older learners as well.  

6) Any suggestions for SEL adaptations in a self-learning context? 
Mary Beth Wilson, Chemonics International: We would suggest sharing SEL videos with content 
the children might already be familiar with from previous face-to-face interactions, which may provide 
children with more confidence in engaging with the content and in explaining it to other family members. 
We would also suggest activities that can involve other family members, along with including recreation 
and relaxation activities that can create a time and space for fun and/or relaxation  for the children. 

Great resources for measurement include: 
● INEE Measurement Library: includes tools for measurement 
● SELF Assessment Guide 
● Rand Education Assessment Finder 
● Robinson, S., Metzler, J. & Ager, A. (2014). A Compendium of Tools for the Assessment of the 

Mental Health and Psychosocial Wellbeing of Children in the Context of Humanitarian 

 

https://www.legofoundation.com/media/2585/playing-together.pdf
https://inee.org/measurement-library
https://measuringsel.casel.org/assessment-guide/?accessform=true&position=Assessment+developer%2Fvendor
https://www.rand.org/education-and-labor/projects/assessments.html
http://www.cpcnetwork.org/wp-content/uploads/2014/06/Measuring-Child-MHPSS-in-Emergencies_CU_Compendium_March-2014-.pdf
http://www.cpcnetwork.org/wp-content/uploads/2014/06/Measuring-Child-MHPSS-in-Emergencies_CU_Compendium_March-2014-.pdf


Emergencies. New York: Columbia University, Columbia Group for Children in Adversity and 
Child Protection. 

7) How can SEL be continuous during school closures since this is when 
the SEL skills are required the most? 
Mary Beth Wilson, Chemonics International: In our experience, as touched on in the panel 
discussion, technology can provide a means of continuous learning during school closures, including SEL 
learning. We have reached children through videos developed by the teachers/facilitators and are 
looking for alternative options to be able to bridge the digital divide. Children have accessed the videos 
via Bluetooth (when the teacher lives in the same camp as them and walks from tent to tent), WhatsApp 
groups when they have access to the internet, and via the intranet or local cloud system that has been 
built by Injaz to deliver data via an App without the internet. Unfortunately, funding restrictions meant 
that delivering SEL booklets to children was not yet supported, out of concern for COVID-19, however, 
we are still hopeful that radio programming could be a part of the answer in northeast Syria. 

8) How can we still develop SEL during school closures and when 
children are in quarantine? 
Mary Beth Wilson, Chemonics International: Injaz and the teachers have continued to develop 
SEL materials during the shutdown, providing videos that explain the reason for the quarantine and 
means of avoiding COVID-19 transition. The teachers have also developed their own SEL activities 
during this time, putting them into videos for children and caregivers to do together. In this way, we 
seek to support children during quarantine to help them continue to develop and build their SEL 
competencies. 

Katherine Dutko, Catholic Relief Services: CRS has created several SEL handbooks for students to 
use at home, and have also used family-based PSS kits developed by the child protection cluster in Iraq - 
sharing these resources electronically with teachers and families for their use at home. The SEL 
handbooks are customized to different age groups of children (primary and secondary), and provide 
activities that children can do on their own or with family members at home to continue fostering the 
development of SEL skills. Most of these activities are simple enough to follow along that children would 
not necessarily have required prior exposure to SEL to understand and do them - they include prompts 
such as identifying the important people in your life, what you appreciate about them, and what activities 
you like to do with them. 

9) What strategies can school leaders use to accurately recognize 
learner's emotions and thoughts and their influence on behavior during 
this lockdown? 
Anjuli Shivshanker, USAID Office of Education: School leaders is a group we didn’t touch on at all 
in this panel, yet as you note they have a critical role to play. School leaders have the ability to shape the 
nature of the learning environment, once learners and educators return, communicate with families, 
learners, and other stakeholders, and also advocate for the resources they may need to support a safe 
return to learning that serves the needs of children and youth holistically. USAID’s Return to Learning 
Brief (which is being built out into a larger toolkit) has some specific actions that are important for 
school leaders to take related to social and emotional learning and wellbeing as education services 
resume.  

   

 

http://www.cpcnetwork.org/wp-content/uploads/2014/06/Measuring-Child-MHPSS-in-Emergencies_CU_Compendium_March-2014-.pdf
https://www.edu-links.org/resources/return-learning-during-covid-19
https://www.edu-links.org/resources/return-learning-during-covid-19


10) Have you had success implementing remote or online 
interventions? 
Mary Beth Wilson, Chemonics International: We have had success in implementing distance 
learning for SEL, as discussed, though we recognize that the technology-based means of transmission 
that we have thus far utilized (Bluetooth transmission, sharing via WhatsApp groups and on local partner 
Facebook pages, and via the intranet system we built) are only a part of the story and that we need to 
continue to explore other options so that we can reach children who lack access to the tools of 
technology.  

Katherine Dutko, Catholic Relief Services: CRS has created several SEL handbooks for students to 
use at home, and have also used family-based PSS kits developed by the child protection cluster in Iraq - 
sharing these resources electronically with teachers and families for their use at home. The SEL 
handbooks are customized to different age groups of children (primary and secondary), and provide 
activities that children can do on their own or with family members at home to continue fostering the 
development of SEL skills. Most of these activities are simple enough to follow along that children would 
not necessarily have required prior exposure to SEL to understand and do them - they include prompts 
such as identifying the important people in your life, what you appreciate about them, and what activities 
you like to do with them.  

11) Most SEL frameworks are built around western competencies 
which may not be valued by local communities. Do we need to go 
beyond adapting activities to adapting the underlying frameworks? If 
so, how? 
Anjuli Shivshanker, USAID Office of Education: In my opinion, yes, we need to go beyond 
adaptation. Adaptation of western frameworks is a solution that reinforces neo-colonialism, even if it’s 
gently and with the best of intentions. And so we can’t settle with this solution. We need to have 
educators, researchers, learners, and other stakeholders leading the development of SEL frameworks 
within each country. It’s something that could be driven, for example, by higher education institutions.  

12) African countries are ethnolinguistically diverse enough to warrant 
adaptation and contextualization within one country. How is this 
approached intra-country before it is considered across countries? 
Anjuli Shivshanker, USAID Office of Education: The cultural and contextual relevance of social 
and emotional learning is one of the challenges well recognized in the education community. The INEE 
for example has just launched a 2 year program aimed at developing an adaptive framework, that will 
create shared language and tools for localizing SEL frameworks. This isn’t a full solution because what we 
really need are SEL Frameworks developed by researchers, practitioners, learners, and educators 
directy, rather than transplanting and adapting frameworks from the U.S., Europe, Australia, etc. 

Mary Beth Wilson, Chemonics International: Injaz relies a great deal on its local partners and the 
teachers it works with to contextualize and adapt materials to the environment in which they are 
working. We have found that, especially in informal IDP camps, the context is regularly shifting as new 
groups of individuals enter or leave the camps, which can affect the cultural norms of the camp itself. 
Therefore, we try to provide examples of activities that we can be used, while also encouraging trainers 
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and teachers/facilitators to adapt the SEL activities and to develop their own, adapting them to the 
children they are working with. 

We have found that it is essential to encourage local SEL facilitators and trainers to share their feedback 
and to offer a safe space for them to voice their critical feedback and suggestions. It is also vital that they 
not only understand the activities of the program, but that they also understand the holistic approach 
and the skills being addressed. Injaz has found that the more the teacher/facilitator understands the 
overall objectives of the activities all together and of each specific activity, they can adapt the materials 
and make suggestions to ensure contextualization. 

For example: when Injaz partners were implementing the structured PSS program for the first time, one 
of the activities involved children imitating animal voices. One of those animals was the dog. Some 
children felt uncomfortable with that sound, so the facilitators came up on the spot with another animal 
and later reported this. It is important to empower the team to understand what can be directly 
changed in the moment, and what might deserve deeper discussions. 

13) What can be done to ensure these valuable SEL skills are presented 
in ways that are accessible to children with sensory disabilities? 
Mary Beth Wilson, Chemonics International: The Injaz team has worked to adapt SEL activities to 
be accessible to all children, including children with disabilities, as possible and as needed. 

For example, for children with hearing impairments, the first step Injaz trainers took was to learn sign 
language so they could communicate with the children and enter their world. Secondly, the trainers 
worked with the teachers, encouraging them to build a trusting relationship with all the children, 
especially those with disabilities. Psychosocial activities implemented in environments with children with 
hearing impairments, therefore, often included the trainer/teacher explaining the activity using sign 
language or having a sign language facilitator do so. Additionally, illustrative pictures were also used to 
facilitate and speed up the process of communicating what the activity was and what its purpose or 
objective was. 

The most challenging for Injaz has been finding good means to conduct SEL activities with children with 
vision problems. Efforts have been made by local facilitators to engage with children with vision 
restrictions to describe for them what the other children might be seeing, but we are still seeking out 
other means of adapting the activities to ensure that children with vision disabilities can actively engage 
with the material. 

14) Has the CRS team done any SEL in Haiti? If so, how has that gone? 
If not, is that a country you believe needs SEL? 
Katherine Dutko, Catholic Relief Services: Yes, the CRS SEL pilot project in Haiti and Honduras 
included SEL activities in schools in Haiti. This included teacher trainings, incorporating SEL classroom 
practices, additional school activities, and parent/caregiver engagement. Initial needs assessments 
strongly indicated that SEL was needed, and feedback on SEL project activities from parents, teachers 
and students has been very positive. Many teachers anecdotally said they began practicing the activities 
at home with their own children and had noticed a difference in the levels of stress that they 
experienced in their daily life just by doing some of the basic morning circle activities or transition 
games.  

 



15) What insights do you have from the need to culturally 
contextualize your approaches for SEL skills and concepts? 
Mary Beth Wilson, Chemonics International: We found it was important to contextualize the 
training of the program staff and teachers/facilitators. In the context of northeast Syria, we needed to 
take into the consideration the effects of living under a dictatorship on the mindsets of both children and 
adults. The training was, therefore, expanded to include a great deal of self-reflection and experiential 
modules that asked them to reassess the cultural norms they grew up with. By accessing their own 
memories and exploring how those experiences had impacted their lives, the facilitators gained a deeper 
understanding of and appreciation for the SEL materials, making them more effective facilitators . 

We also found it critical to create a safe environment for people during the training, so they can feel 
they have the right to challenge what you are training them in a respectful manner, allowing for different 
viewpoints to be shared and explored. These discussions can enrich everyone's understanding of the 
culture. Additionally, it can help ensure that the team is not just nodding their heads in agreement, while 
internally thinking something else. In contexts of emergencies and countries that have suffered 
dictatorship, oppressions, etc., we have found that we need to give people time to absorb, digest, and 
adapt to new information. We found that it was important to model patience and understanding and 
positive support to the trainers and teachers, so that they in turn can model that for the children. 

Another simple, but effective tool for contextualization for us was to ask people from the communities 
where we work what they would see as appropriate or not. For example, in Syria the acceptability of 
bringing mixed gender groups together varies from one location to another, and even in the one area, 
this might vary based on the age of the participants or the type of activity. We believe that conducting 
focus group discussions to deepen your understanding of the local culture can be very effective. 

We also found that an important part of contextualization was to avoid using foreign jargon, names of 
games, of characters, etc. For example, talking about mental health is not something that is generally 
acceptable in northeast Syria, but people were comfortable talking about social and emotional learning. 
Sometimes, there is a stigma to a term that can be avoided and prevent people from turning away from 
your program because you use a term that is not comfortable in that context, even if the topic itself is 
something of local concern. It is important to try to find local terms that can replace the English that can 
be understood in the local language. Injaz looked into a lot of resources before designing its program 
and sometimes found that the Arabic versions of tools, frameworks, and activities were just a direct 
translation from English to Arabic. For example, if you have a game called woohoo- it is the train in 
English, it works; however, woohoo is a sound that means nothing in Arabic, so we have to take the 
time and energy to find the right term . 

Additionally, we found that ISIS provided the children with an unhealthy narrative that aligned with ISIS’ 
extremist ideology. We sought to understand this narrative in order to provide an alternative, healthy 
narrative for the children, showing them a different and more accepting sense of community and of what 
their futures could look like. Our activities seek to provide them an alternative community they can feel 
they belong and which promotes acceptance and tolerance. 

Katherine Dutko, Catholic Relief Services: An additional example from Haiti is that CRS found 
that SEL competencies outlined in a specific framework (in this case, the CASEL framework) could be 
modified in a participatory way with project participants to include social and emotional skill sets that 
were more culturally relevant for Haitian children. During participatory workshops, CRS staff and 
participants landed on these five competencies: 1) understand and control my emotions; 2) make strong 

 



decisions; 3) have confidence in myself; 4) resolve conflicts; and 5) Build strong relationships with others. 
So while some of these align neatly with competencies in the CASEL framework (like responsible 
decision-making and relationship skills), the stakeholders in these participatory assessments identified 
the ability to resolve conflicts as a key trait that was important for Haitian children to develop and was 
more relevant for example than general social awareness. 

16) How much usage has there been of the self taught SEL textbooks? 
How was the impact of the activities measured? 
Katherine Dutko, Catholic Relief Services: We are just starting to deliver these, so the 
information we have about their impact is anecdotal at this point. Parents who received the family-bases 
PSS kits expressed their appreciation for the quality and variety of activities, and found them to be 
relevant and interesting. Some families reported that this enabled them to engage in activities like this 
with their children - so it gave parents an entry into doing SEL (or PSS) related activities with their 
children. This is a great opportunity to build on and expand the type of activities that families may be 
naturally doing together already, and provide an increased repertoire of SEL skill development activities 
within those.  

17) How are you collaborating with all actors in education so everyone 
can take advantage of what's being produced around SEL? 
Anjuli Shivshanker, USAID Office of Education: This is a great question. First, USAID maintains a 
listserv of SEL champions - it’s not a perfect way to keep in touch, but if you would like to be on the 
listserv, please email ashivshanker@usaid.gov. Second, USAID has made a grant to INEE to support a 
center of excellence around distance learning. Social and emotional content will be part of this center’s 
work to collate and consolidate resources, so that there is a single place for at least distance learning. 
INEE broadly is also a great place for coordination and collaboration around social and emotional 
learning. USAID is active in the PSS-SEL Collaborative, and a few of the other collaboratives and working 
groups focusing on social and emotional learning.  

Mary Beth Wilson, Chemonics International: Injaz has worked to collaborate and coordinate with 
actors in informal and non-formal education in the IDP camps and also with the local governance 
structures (Education Councils) and formal school stakeholders, including teachers and heads of school. 
We have sought to highlight the importance of SEL to educational and life outcomes with all of these 
stakeholders, with the hope of getting them to integrate SEL into the local education structures.  

18) Great to see all examples and hear about shifts within COVID 
context. Are materials available for others to see examples? 
Particularly interested in SEL "kernals" and SEL handbook for kids at 
home. 
Katherine Dutko, Catholic Relief Services: We will be checking with various CRS colleagues who 
contributed to the design and contents of the SEL handbooks, and may be able to share shortly.  

19) Just a thought, I know there isn’t time to answer, but how soon 
after the programs were results measured? With SEL a question is 
longevity of impact of the programs. 
Katherine Dutko, Catholic Relief Services: In the case of our teacher trainings in Iraq, we conduct 
observations of teachers shortly before the trainings (at the start of a school year), 1-2 months after the 
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trainings, and then again at the end of the school year (which is generally 6-7 months after the trainings). 
For schools that we are able to include in multi-year projects, teachers are observed for 2 school years 
or more. It is certainly good to consider within the parameters of donor requirements and project 
design that the longer after a training you can continue to measure results, the more accurate picture 
you will get of longevity. 

 

 

 

 

 


