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ADVANCING GENDER EQUALITY 
IN AND THROUGH EDUCATION

This brief illustrates USAID’s commitment to advancing gender equality in 
and through education, around the world. Recovering from the COVID-19 
pandemic requires a focus on building resilient education systems that 
reach the most marginalized—including girls, people with disabilities, and 
the lesbian, gay, bisexual, transgender, queer, and intersex (LGBTQI+) 
community. In Fiscal Year (FY) 2021, USAID’s global education 
programs achieved the following:

Given the disproportionate effect COVID-19 has had on girls’ 
participation in school, I’m proud to announce that USAID is 
committing to improving access to education and learning for 15 
million girls and young women by 2025. 

First Lady of the United States, Dr. Jill Biden
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WHERE WE WORK
This map reflects more than 60 of USAID’s Missions, Regional Bureaus, and other teams that worked to advance gender equality in and through education during 
FY 2021, and presents illustrative examples.
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Dominican Republic | 
USAID’s At-Risk Youth 
Initiative strengthened 
the delivery of materials 
on prevention and 
awareness of child and 
early forced marriage 
and unions (CEFMU), 
reaching 602 teachers 
in 57 schools.

Egypt | USAID’s Literate 
Village activity enrolled 
7,213 women in literacy 
classes and 6,178 women in 
post-literacy classes to apply 
skills for improved economic 
opportunities. 79 percent of 
women demonstrated a 
significant improvement in 
literacy scores.

Kosovo | USAID’s After School Support for Teens activity sponsored 
online mentoring opportunities for girls with women business and 
technology leaders.

Zambia | USAID’s Let’s 
Read activity trained 
3,106 head teachers 
and administrators to 
provide oversight of 
literacy instruction in 
schools, with 
methodologies to 
enhance gender-
inclusive instruction. 

Senegal | USAID’s Passerelles (Gateways) activity trained 
4,790 teachers and 369 school government members on 
school-related gender-based violence (SRGBV) prevention, 
prompting action plans to promote safe, inclusive, and 
violence-free educational environments. 

Pakistan | USAID engaged 
a Pakistani cricket star as a 
goodwill ambassador to 
encourage fathers to enroll 
their daughters in school. 
USAID’s Merit and Needs-
Based Scholarship Program 
announced 700 new 
graduate scholarships for 
women. 
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STRENGTHENING FOUNDATIONAL SKILLS
Children and youth need literacy, numeracy, social, and emotional skills to thrive in school and throughout their lives. The examples below
illustrate some of USAID’s efforts to ensure that educational materials and instruction are more inclusive of learners with diverse sexual 
orientation, gender identity and expression, and sex characteristics (SOGIESC).
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Lebanon
USAID’s Quality Instruction Towards Access and Basic Education 
Improvement 2 (QITABI or book) activity improves student learning 
outcomes in all public primary schools and in many eligible faith-based 
low-cost private schools catering to marginalized families. The activity 
improves students’ literacy, numeracy, and social and emotional skills. In 
FY 2021, 1,970 educators from public and private schools—of whom 90 
percent were women—received training in a variety of topics. All 
educational materials provided under the activity were reviewed from a 
gender perspective.

Niger
USAID’s Girma (dignity, prestige, and growth) activity helped more 
women reach leadership positions in local structures, with literacy, 
numeracy, and leadership training. 5,388 women, 1,128 men, and 40 
people with disabilities participated in the training. According to one 
trainee, “Today, I’m happy and proud because my life changed thanks to 
this training. I’m able to teach how to write the alphabet to my child who 
just started primary school. As soon as he sees me taking my book, he 
joins me with his small blackboard, and this makes me cry with joy.”

USAID Asia
USAID’s Asia regional program, All Children Reading-Asia (ACR-Asia), 
developed local language reading materials, updated teaching 
capabilities, and developed and utilized early learning assessments. 
ACR-Asia trained “Teacher Broadcasters” on gender-fair and inclusive 
educational material development. This activity aimed to increase 
teachers’ awareness and appreciation of gender equality and social 
inclusion (GESI) through reflection, small group discussion, and planning 
for mainstreaming GESI in instructional materials development.

Tajikistan
USAID’s Learn Together Activity worked with the Ministry of Education 
and Science to review standards and syllabi for mathematics, Tajik 
language, and Russian language, through the lens of inclusive 
education. USAID co-created 200 spelling cards and decodable reading 
cards, completed translation of 12 well-known children’s books from 
Russian to Tajik, and developed a checklist for evaluating these teaching 
and learning materials for gender equality, social and emotional learning, 
and inclusiveness. 

Uganda
USAID’s programs contributed to building systems that promote 
opportunities for inclusive participation to all learners. USAID provided 
34,047 adolescents with soft skills lessons designed to build their sense 
of agency and enhance their resilience to pursue their educational and 
career aspirations. USAID also mainstreamed SRGBV materials as 
mandatory course modules in the Primary Teacher Education curriculum.

Zambia
USAID’s Let’s Read and Teaching at the Right Level (TaRL)/Catch-up 
activities reached 866,316 learners from early childhood education 
through Grade 5. Let’s Read trained 3,106 head teachers and 
administrators to provide management oversight of literacy instruction in 
schools, with methodologies designed to enhance gender-inclusive 
instruction. Additionally, USAID’s CATALYZE-EduFinance activity 
supported a pilot in 20 schools to develop school improvement plans and 
train teachers and school administrators on ethics and codes of conduct, 
with emphasis on protecting girls.
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CREATING SAFE, QUALITY OPPORTUNITIES IN CRISIS AND CONFLICT SETTINGS 
USAID provides safe, quality learning opportunities for children and youth who are facing adversity, crisis, and conflict, particularly for 
those who are displaced. The examples below illustrate some of USAID’s efforts to provide opportunities for learners with diverse 
SOGIESC, especially girls and women.

Yemen
USAID’s School Doors activities engaged in back-to-school campaigns 
targeting girls, children with disabilities, children living in internally 
displaced person (IDP) camps, and children identified as being at risk of 
not returning to learning. Partners engaged 248 Father and Mother 
Councils and local authorities to increase community engagement in 
schools. Partners implemented back-to-school campaigns through 
loudspeakers, radio, and banners, as well as door-to-door campaigning, 
to encourage families to re-enroll their children, particularly girls. These 
messages reached over 100,000 families resulting in 15,868 previously 
out-of-school children enrolling in USAID-funded non-formal education 
programs.

Nicaragua
USAID’s Skills in Action activity expanded services for a diverse range of 
participating youth, including adolescent girls and young women, youth 
with disabilities, ethnic minorities, low-income youth, rural youth, youth 
who are not in education, employment, or training (NEET), and LGBTQI+ 
youth. The activity implemented four workshops on violence prevention, 
including a training of trainers’ session, reaching 578 youth. Participants 
learned how to identify, manage, and respond constructively to potential 
violent situations, including gender-based violence.
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Nigeria
USAID’s Addressing Education in Northeast Nigeria (AENN) activity, 
implemented in the insurgency-stricken states of Borno and Yobe, 
engaged communities and governments in locally driven efforts to get 
out-of-school children into formal schools and non-formal learning 
centers (NFLCs). Following closures due to the COVID-19 pandemic, all 
schools and NFLCs in 86 target communities reopened with school 
safety plans. These safety plans included strategies for addressing the 
unique needs of girls affected by crisis and conflict. Additionally, AENN 
conducted community awareness sessions on preventing SRGBV. 

USAID Middle East
USAID’s Middle East Education Research, Training, and Support 
mechanism completed a retrospective study of Jordan’s youth 
programming and a study exploring the challenges, priorities, and 
opportunities faced by Yemeni youth to inform future programs and 
strategies. The work provided up-to-date and triangulated data on 
education in conflict zones, including disaggregation by sex, intended to 
aid programming toward the retention of girls and young women in basic 
education in protracted conflict zones. 

Somalia
USAID’s Bar ama Baro (Teach or Learn or BAB) activity enrolled 39,930 
out-of-school children and youth, providing literacy, numeracy, and life 
skills and a chance to “catch up” and join the formal education system. 
Working with Community Education Committees and women’s groups, 
BAB prioritized gender equity in teacher recruitment efforts. Through the 
Adolescent Girls’ Education in Somalia (AGES) project, USAID reached 
nearly 40,000 more adolescent girls and young women. AGES 
challenged harmful social norms for early marriage and provided young 
married girls and mothers with quality education.

South Sudan
USAID’s Systems to Uphold the Credibility and Constitutionality of 
Elections in South Sudan activity raised awareness about the need to 
combat sexual gender-based violence (SGBV) and other obstacles to 
girls’ education. The Women Empowerment Center South Sudan 
conducted an SGBV awareness workshop for teachers. This followed a 
talk show titled “Women’s Voices against SGBV and its Effects on 
Learners in Schools,” hosted by a USAID-funded community radio station. 
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PROVIDING HOLISTIC SUPPORT FOR ADOLESCENT GIRLS
Adolescent girls often face barriers to accessing quality learning opportunities, including safety risks, health risks, and social bias. 
Intersectional challenges associated with SOGIESC, disability, and ethnicity can further decrease their likelihood of benefiting from 
education systems. The examples below illustrate some of USAID’s holistic efforts to help adolescent girls succeed. 

Haiti
USAID’s WASH in Schools activity, part of the Community-Driven 
Development (CDD) activity, addresses disproportionate access to 
water, sanitation, and hygiene (WASH) services for women and the 
LGBTQI+ community. At the École Nationale de Tabarre, CDD added 
modern, gender-segregated toilets and a ramp to increase access for 
people with disabilities. The activity also added separate changing rooms 
to meet menstrual and other hygiene needs. These interventions provide 
more than 800 girls with access to clean water and improved sanitation.
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Burma
USAID’s Community Strengthening Project partnered with the Center for 
Social Integrity (CSI) to increase learning opportunities for adolescent 
girls in Northern Rakhine State. CSI supported teacher training and non-
formal education classes to improve basic literacy, numeracy, and life 
skills for adolescent girls.

Kosovo
USAID’s After School Support for Teens (ASSET) activity connected girls 
in secondary schools to a wide range of technologies and business 
opportunities. ASSET sponsored mentoring opportunities between girls 
and business and technology leaders who are women through online 
platforms in response to the switch to online learning during the COVID-
19 pandemic. USAID also supported an event on engaging girls in 
technology to mark the International Day of the Girl.

Mali
USAID’s Girls’ Leadership and Empowerment through Education activity 
increased adolescent girls’ retention and transition rates by paying 
school fees, providing uniforms, and constructing female-friendly latrines. 
Over 5,500 out-of-school adolescent girls enrolled and over 5,200 
successfully transitioned to formal secondary schools. Community 
sensitization sessions helped 2,427 girls return to learning. Hundreds of 
facilitators, grandmothers, aunts, teachers, educational advisors, parent-
teacher associations, and health workers helped girls learn about 
reproductive health, gender equality, overcoming barriers to education, 
and negative impacts of sexual violence and early marriage.

Nepal
USAID’s Local System Strengthening to Reduce Child, Early, and Forced 
Marriage (R-CEFM) activity planned remedial education targeting 7,800 
adolescent girls at risk of dropping out of school. R-CEFM helped six 
municipalities with high rates of early marriage conduct self-assessments 
and develop proxy indicators for child marriage. The activity trained local 
officials on implementing activities and strengthening local systems to 
reduce CEFM. As a result, the municipalities developed action plans and 
increased dedicated budgets. One municipality passed a law encouraging 
structures such as Ward Child Rights Committees to reduce CEFM.

Zimbabwe
Through the Determined, Resilient, Empowered, AIDS-free, Mentored 
and Safe (DREAMS) initiative, USAID intensified coverage of life skills, 
HIV/AIDS, and sexuality education syllabi in primary and secondary 
schools in six districts. DREAMS reached 73,755 adolescent girls and 
young women (AGYW) aged 10–14 and 76,093 AGYW aged 15–24. 
DREAMS provided economic strengthening interventions to 19,326 
AGYW participating in out-of-school clubs. 26,428 AGYW received 
educational subsidies for continuing formal or part-time education.
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PREVENTING AND RESPONDING TO GENDER-BASED VIOLENCE
Learners and educators have a right to be safe and supported in pre-primary through higher education. The examples below illustrate 
some of USAID’s efforts to combat gender-based violence through education, and prevent and respond to SRGBV. 

Senegal
USAID’s Passerelles (Gateways) activity trained 4,790 teachers and 369 
school government members on SRGBV prevention. The training 
motivated school governments to develop and implement action plans to 
promote safe, inclusive, and violence-free educational environments. 
Following classroom monitoring visits by coaches, 68 percent of teachers 
were practicing new skills on safe and inclusive instruction. Passerelles
also engaged adolescent girls to raise awareness of gender-based 
violence through artwork and focus group discussions.

6

El Salvador
USAID’s Protection and Quality of Care for Children Project supported 
the Salvadoran government to combat sexual, gender-based, and 
domestic violence. The project helped early childcare centers build the 
resilience of children to witnessing or being direct victims of gender-
based violence. The project supported 804 care workers with training on 
trauma-informed care. The University of El Salvador formalized the 
training into an online curriculum for caregivers and childcare specialists.

Ethiopia
USAID’s Reading for Ethiopia’s Achievement Developed (READ II) 
activity trained school principals and cluster supervisors on establishing 
and running school committees to prevent and respond to incidents of 
SRGBV. The activity also disbursed school grants that strengthen 
schools’ SRGBV committees. In 2019, none of READ II’s target schools 
had a functional SRGBV committee; now 74 percent have functional 
SRGBV committees.

Liberia
USAID’s Accelerated Quality Education activity promoted the roles and 
responsibilities of parent-teacher associations (PTAs) and community 
leaders in prevention and response to SRGBV. USAID provided training 
to PTAs on the Teacher’s Code of Conduct, which helped PTAs ensure 
that teachers arrive on time, parents/teachers do not take learners away 
from school for farm work, and parents ensure corporal punishment is 
not prescribed for learners. 

Georgia
USAID’s Promoting Rule of Law in Georgia Program supported a Human 
Rights Clinic at Ilia State University, offering free legal services to 
marginalized groups while providing students with hands-on experience. 
The clinic launched a hotline for students to combat violence against 
women and sex discrimination. Students at the clinic worked on more 
than 80 cases during the academic year. 

Laos
USAID’s Laos Counter Trafficking in Persons activity engaged 267 
secondary students in targeted provinces and enhanced their awareness 
on children’s rights, trafficking in persons prevention, domestic violence, 
safe migration, and their role as advocates in their communities. 
Additionally, USAID’s Learn to Read activity improved the reading skills of 
pre-primary, grade 1, and grade 2 students, with particular attention to 
non-Lao-speaking children and children with disabilities. 
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TRANSFORMING GENDER NORMS
Gender-transformative education systems challenge power relations, rethink gender norms and binaries, and raise critical consciousness 
about the root causes of inequality and systems of oppression. The examples below illustrate some of USAID’s efforts to transform 
gender norms in communities and classrooms.
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Indonesia
USAID’s Harmoni (Harmony) activity trained 56 high school teachers of 
history, religion, and civics on topics including gender justice and gender-
based violence. Teachers were trained on integrating the values of 
tolerance, diversity, and gender justice into teaching plans. USAID also 
developed training on standard operating procedures for the promotion of 
tolerance, diversity, and gender equality at four pilot schools. School 
principals, student council members, members of school committees, 
school supervisors, and parent representatives attended the training. 
Each school is now preparing its standard operating procedures.

Djibouti
USAID’s Djibouti Early Grade Reading Activity reviewed third grade 
teaching and learning materials through a gender lens, including 
textbooks, teachers’ guides, and 100 titles of leveled books for children. 
The implementation of a social behavior communication change strategy 
toward parents helped ensure that gender norms were addressed in all 
program activities, messages, and tools, ensuring equitable depictions of 
women and girls, and men caregivers as actively engaged participants in 
home and community-based activities. USAID provided two training 
sessions on gender and equity to curriculum designers and teacher 
trainers.

Dominican Republic
USAID’s At-Risk Youth Initiative strengthened the delivery of CEFMU 
prevention and awareness materials, reaching 602 teachers in 57 
schools. USAID supported the government’s launch of a public outreach 
campaign communicating the effects of CEFMU, highlighting the recently 
updated law that outlaws child marriage. As a result of USAID support, 
664 girls ages 11–19 from peri-urban communities remained in school 
and 633 young women ages 15–24 received certification in technical 
training to enhance income toward economic stability.

Tanzania
USAID’s Waache Wasome (Let Them Learn) activity addressed gender 
norms, economic barriers, and violence that constrain adolescent girls’ 
ability to remain and excel in school. Participants benefited from a series 
of interventions that encouraged self-esteem and aspirational attitudes. 
Academic clubs emphasized girls’ science, math, and information and 
communication technology skills in 108 schools. Membership in savings 
and lending groups, designed to help finance girls’ education, grew more 
than 50 percent. The Tanzania Institute of Education certified the 
activities’ SRGBV materials, making them available to secondary schools 
in all regions of the country.

Kazakhstan
USAID’s Power the Future activity addressed the underrepresentation of 
women in the energy sector. In Kazakhstan, women hold only 25 percent 
of jobs in the energy sector; 57 percent of the activity’s participants were 
women. USAID provided training on how to implement clean energy 
projects and implemented a professional internship program for women 
studying power engineering. USAID also supported the development and 
translation into Kazakh language of a media and digital literacy manual 
for high school teachers, which includes a special module on gender 
stereotypes.

North Macedonia
USAID partnered with local stakeholders to strengthen inter-ethnic 
cohesion, cultivate civic skills and behaviors among youth, and improve 
teaching and learning conditions. The government adopted a revised 
civic education curriculum, which aims to eliminate gender and ethnic 
stereotypes and content from the old curriculum that promoted 
subservience. As a result, more girls and young women are leading 
student clubs, advocating for students’ needs, organizing youth actions 
for positive community change, and chairing student councils and school 
parliaments.
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PARTNERING WITH COMMUNITIES AND CAREGIVERS
Collaboration with communities and caregivers is essential to create and promote safe and inclusive in-person and distance learning 
environments. The following examples illustrate some of USAID’s efforts to partner with communities and caregivers. 
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Democratic Republic of the Congo
USAID’s Integrated Youth Development activity provides youth with skills 
to improve education outcomes. More than 10,946 youth, 72 percent 
young women, completed the program. The activity established a 
network of Gender Champions who led community-level discussions on 
positive gender norms. As a result of the activity’s transformative gender 
empowerment efforts, more girls are engaged in non-traditional trades 
such as auto repair. Conversely, boys are encouraged to enter trades 
traditionally viewed as only for women, such as culinary arts.

Egypt
USAID’s Literate Village activity expanded its intergenerational literacy 
model to an additional governorate, Minya, and continued operating in 
Assiut. Literate Village reached 19,403 children (6,686 boys and 12,717 
girls) in underserved community schools in Assiut. More than 7,000 
women enrolled in literacy classes, and 6,178 women enrolled in post-
literacy classes for improved economic opportunities. An estimated 79 
percent of women beneficiaries in Assiut improved their literacy skills. By 
providing a second chance for literacy to rural children and mothers, 
Literate Village builds a culture of reading in the home and in the 
community that amplifies learning for all. 

USAID Latin America and the Caribbean
USAID’s Advance program helps providers of technical tertiary education 
revise admission policies and support services (such as daycare, flexible 
class schedules, and career counseling) to meet the needs of diverse 
students. These interventions support young women to complete a 
technical degree and find a job. For example, the activity strengthened 
the capacity of three community colleges in Jamaica to provide market-
relevant, quality training to disadvantaged youth for increased 
employment. All activities are done through HEI partners, ensuring local 
ownership.

Pakistan
USAID engaged Pakistani cricket star, Shoaib Akhtar, as a goodwill 
ambassador for girls’ education. USAID produced and broadcasted a 
public service message starring Akhtar, appealing to fathers to enroll 
their daughters in school. The USAID Merit and Needs-Based 
Scholarship Program continued to fund 509 scholarships for women. 
USAID announced an additional 700 graduate scholarships for women. 
In addition, USAID trained financial aid office staff from 30 Pakistani 
partner universities and 23 women who are administrators and university 
officials on higher education management models and other professional 
development.

Philippines
USAID’s Education Governance Effectiveness activity forged public-
private partnerships that improved school facilities and encouraged 
parents to value education for women and girls. The activity worked to 
bring displaced girls back to school, reduce early and involuntary 
marriages, and developed 207 community-based plans to increase girls’ 
retention in schools. Additionally, USAID’s Advancing Basic Education 
activity ensured that home learning communication strategies integrated 
strong gender inclusion strategies.

Kenya
USAID’s Global Give Back Circle provided tertiary education 
scholarships to 178 youth, including 162 young women. In return, 
participants volunteered in their communities. Participants educated their 
communities on COVID-19 protocols such as hand washing and social 
distancing. USAID’s Generation Kenya activity engaged community-
based organizations and its strong alumni network to attract more young 
women to participate in training, coaching, and mentorship programs. 
This targeted outreach was effective; women made up 67 percent of 
trainees, compared to 54 percent in FY 2020.
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ENGAGING MEN AND BOYS
In many contexts, men and boys are being underserved by education systems. The following examples illustrate some of USAID’s efforts 
to engage men and boys, as both allies and beneficiaries of interventions to advance gender equality in education.
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Guatemala
USAID’s Puentes (Bridges) Project improves the quality of life for youth 
in the Western Highlands. The project promotes gender equality in 
vocational courses, helping to reduce gender stereotypes around 
economic activities. For example, young men enrolled in courses 
traditionally considered “feminine,” such as nail decoration, and young 
women enrolled in courses traditionally considered “masculine,” such as 
automotive mechanics. The project’s gender and inclusion team visited 
municipalities to deliver educational kits to 598 youth. These youth 
participated in virtual training on topics such as women and technology, 
gender equality, and diverse identities.

India
USAID continued to support a multi-stakeholder collaborative focused on 
health, well-being, and the development of adolescent boys and girls. 
This youth platform engaged a diverse group of stakeholders to address 
the reproductive health care needs of boys and girls in addition to 
education, employability, life skills, and agency. The collaborative 
focused on healthy behaviors and choices, personal responsibility and 
mutual respect, and sensitizing young men and boys to the idea that girls 
and women are essential, equal partners in the future of the nation.

Jordan
USAID partnered with the Arab Network for Civic Education (ANHRE) to 
enhance the Ministry of Education’s (MOE) community engagement and 
increase parent involvement in boys’ education. Targeting schools with 
low learning outcomes, ANHRE engaged parents and ministry officials on 
community initiatives, culminating in the development of 
recommendations for the MOE. Additionally, USAID partnered with the 
MOE and the Ministry of Higher Education to implement a pre-service 
teacher education program. Men accounted for more than 20 percent of 
applicants, addressing a key gender gap in the demographics of Jordan’s 
teaching workforce.

Kyrgyz Republic
USAID’s Okuu Keremet (Learning is Awesome!) project combats gender 
stereotypes and promotes positive, non-stereotypical attitudes toward 
girls and boys. In FY 2021, Okuu Keremet incorporated gender equality, 
nondiscrimination, and social inclusion into teacher training modules. The 
project trained 13,500 teachers on creating a nondiscriminatory classroom 
environment. The project also trained 3,000 administrators and 
methodologists on providing support to teachers to address issues of 
gender sensitivity and inclusion in texts. Additionally, Okuu Keremet
trained authors and illustrators to address gender and social inclusion 
gaps in children’s books.

Malawi
USAID’s Apatseni Mwayi Atsikana Aphunzire (Give Girls a Chance to 
Learn) activity implements the Responsible, Engaged, and Loving Fathers 
initiative. This community-based initiative creates a conducive 
environment for the holistic development of adolescent girls. Reaching 
10,664 men to date, the initiative helps fathers and male guardians 
enhance their parenting skills and provide psychosocial and economic 
support for their daughters as they pursue their education. This proved 
particularly vital during the prolonged COVID-19 school recess, as the 
intervention worked with participants to address increased cases of 
gender-based violence, teenage pregnancies, and dropouts.

Honduras
USAID’s School-Based Violence Prevention activity piloted new 
masculinities training through restorative circles for over 200 male 
teachers in 34 schools. A restorative circle is a strategy to create safe 
spaces to discuss sources of stress. The training aimed to challenge 
social norms, advocate for inclusive environments, and help participants 
become role models within their schools and communities. In addition, 
the activity disseminated 25 videos to create awareness on gender-
based rights.
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ADVANCING WOMEN’S LEADERSHIP
Women are overrepresented in the global teaching staff at lower education levels, while their presence is markedly lower in higher 
education faculties, school management, education policy making, and specific academic fields. The following examples illustrate some 
of USAID’s efforts to advance diverse women’s leadership in and through education. 
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Sri Lanka
USAID’s Coherent, Open, Responsive, Effective Justice (CORE Justice) 
activity empowered women lawyers and law students, providing them 
opportunities to explore different career pathways and skills to emerge as 
leaders. CORE Justice supported the Colombo Law Society to develop 
and adopt continuing legal education (CLE) protocol that recommended 
that 50 percent of training participants should be women. Gender 
considerations, developed with USAID support, were included in the 
curricula for Sri Lanka Judges’ Institute and the Attorney General’s 
Department. CORE Justice trained 864 justice sector personnel, of which 
474 were women (55 percent). 

Cambodia
USAID partnered with other donors through the Capacity Development 
Partnership Fund (CDPF), to strengthen the education system, gender 
equity, and governance. CDPF helped the Ministry of Education, Youth 
and Sport (MoEYS) finalize its Gender Mainstreaming Strategic Plan 
2021–2025. To promote gender-equitable leadership, CDPF offered 
professional capacity development to 40 senior women leaders of MoEYS. 
The training applied change management approaches to promote gender 
equality throughout the ministry’s organizational structure. CDPF is also 
developing a professional development program for 750 MoEYS officials.

Paraguay
USAID supported a partnership between Rutgers University and the 
National University of Asuncion (UNA), the largest and most prestigious 
university in Paraguay. The UNA Chancellor is a woman, the first to be 
appointed to that position, and has been a key ally in fostering women’s 
empowerment in academia. Rutgers helped develop a tailored-made 
leadership program to support the Chancellor and her team. Resulting 
from the Chancellor’s leadership position, six women were elected as 
Deans or Deputy Deans, some in traditionally male-dominated schools, 
such as the School of Veterinary Sciences. 

Morocco
USAID’s Higher Education Partnership-Morocco (HEP-M) is working with 
the Ministry of Education (MOE) and Ministry of Higher Education 
(MOHE) to improve primary pre-service teacher training. HEP-M 
continues to focus on capacity-building opportunities for key educational 
actors. The project will result in a comprehensive, Moroccan faculty-
designed curriculum in primary pre-service teacher education consistent 
with gender equity and female empowerment across all aspects of 
design and implementation. The HEP-M team and government 
counterparts completed a social network analysis that identifies 
opportunities to develop more inclusive systems and strengthen women’s 
voices in the sector.

Vietnam
USAID’s Improving Access, Curriculum, and Teaching in Medical 
Education and Emerging Diseases Alliance ensured that clinical teaching 
cases incorporate inclusive and gender-affirming language. The activity 
has also been successful in developing women’s leadership and 
professional skills, as well as advocating for women’s leadership in the 
medical field. Three women faculty members were promoted to the 
position of Dean or Department Heads at Ho Chi Minh, Hue, and Thai 
Nguyen University of Medicine and Pharmacy in FY 2021.

Rwanda
USAID’s Soma Umenye (Read and Know) activity trained 1,131 women 
education officials on implementing evidence-based reading instruction 
and advancing outcomes consistent with gender equality and women’s 
empowerment through their institutional roles. The activity reached 
839,663 girls, delivered 1,462,193 textbooks and supplementary readers 
to girls nationwide, and ensured that the reading materials portrayed both 
boys and girls equally in active roles. USAID’s Mureke Dusome (Let’s 
Read) activity engaged representatives of the National Council of 
Women to support boys and girls to learn to read at home and at school.
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ADDITIONAL RESOURCES
Learn more about USAID’s commitment to 
advancing gender equality in and through education.

For questions about this brief, 
please email: 

edulinks@usaid.gov

3
Menstrual Health and Hygiene Guidance

4
LGBTQI+ Considerations in Education Online Learning 
Module

5
SRGBV Measurement Toolkit

2
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https://www.edu-links.org/resources/intentionally-designing-usaid-scholarship-programming-inclusion
https://www.edu-links.org/topics/gender-and-girls-education
https://www.edu-links.org/topics/gender-and-girls-education
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